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Specify, in detail, what programs and initiatives are currently being implemented 
successfully by MCPS to close the achievement gap? What is still needed? What is no 
longer working? 

I must start by saying a key concern of mine for many years has been the perennial dichotomy of MCPS – 
are we a system, or are we 208 fiefdoms??? Every school, every year, is different – it’s the nature of the 
beast – constant inflow and outflow of students, families, teachers and staff. So yes – there needs to be 
school-to-school discretion allowing for administrators and staff to tailor the work of the school to the 
needs/strengths/challenges of the current school population. BUT – there are some things that need to be 
implemented with fidelity throughout the system, and that’s where I see things fall apart. 

On important initiatives (including those to address the achievement and opportunity gaps), and critical 
incidents, there shouldn’t be dramatic differences school-to-school in approach, response, and course 
quality and selection, but there is. I hear all the time from families with students in multiple schools – 
similar issues/incidents, completely different response. Dramatically different academic opportunities 
depending on which school you’re in. 

As to what’s working to close the gaps – I think the post-Choice study decision by MCPS to implement 
universal screening of all 3rd and 5th graders for readiness for enriched and accelerated instructional 
opportunities like magnets and the elementary school gifted centers – was a step in the right direction. 
The old system was heavily reliant on schools to clearly and timely share information about opportunities 
with families, explaining how their student might be considered for them, in ways that all families could 
access and understand. Again – fiefdom or system?  Some schools did a great job of sharing information 
via multiple languages and multiple platforms and methods, others not so much. Then, the process was 
highly reliant on parent engagement – to pay attention to deadlines and requirements, sign forms, return 
them on time, ensure their student got the necessary information from the school, wrote the essays, 
everything was turned in timely and then the student got to the relevant testing site on the right time and 
day. Understandably, certain populations of students were over-represented (in terms of MCPS 
demographics). 

In addition to universal screening, MCPS has opened up additional CES sites – expanding the number of 
seats in those programs, and now has 47 elementary schools implementing the Enriched Literacy 
Curriculum. With universal screening and expanded CES sites and ELC schools, more elementary 
students have access to enriched and accelerated instruction.  In addition, when this new approach led to 
the identification of sizeable numbers of students matriculating to every middle school who were ready 



 
for enriched instruction, MCPS made the decision to create cohorts of students in each middle school to 
participate in magnet-type coursework, which has greatly increased the number of middle school students 
accessing enriched programming in middle school.  

Additional programs – both within and outside the school day – like Linkages to Learning, Excel Beyond 
the Bell, and the George B. Thomas Saturday school provide supports and opportunities that work to 
improve student outcomes – but I’m not sure we’re adequately getting those opportunities to all students 
who need them. MCCPTA, through its Diversity and Inclusion committee, is working with MCPS and 
DHHS to try to expand Linkages to Twinbrook ES – that’s an ongoing effort. 

All of this means greatly enhanced access -  but I haven’t seen the data yet to show how those students are 
performing, and how their future academic trajectories are changing (as compared to prior classes of 
students without this model). And so far the demographics still don’t show truly equitable enrollment in 
those opportunities. 

At the high school level, at all 25 comprehensive high schools, there is increased emphasis on 
encouraging students of color – who have always been under-represented in “rigorous” college-prep 
coursework like AP – to enroll in AP courses. With the addition of three new regional IB magnet 
programs this year, raising to eight the number of high schools around the county at which students have 
the chance to take IB coursework and potentially achieve an IB diploma – that’s enhanced access.  We 
also have multiple partnerships with Montgomery College to provide opportunities for students to take 
college classes while in high school – Dual Enrollment, ACES, Early College, Middle College etc.  

Our numbers of black and brown students in AP and IB courses are definitely up, but results are mixed. In 
AP classes and AP test scores we see dramatic differences school-to-school and course-to-course in 
outcomes. In IB, black and brown students have been chronically underrepresented – more are now taking 
advantage of the IB opportunity – but the regional centers are new so we don’t have performance data. 
The college access available through Dual Enrollment and the other MC partnerships is reaching more 
and more students, but after four courses the costs are largely the responsibility of students/families and 
the pot of money available at MC to support low income students seems to fluctuate each year. Some 
special programs provide scholarship support, but even applying for that and other types of financial 
support can be beyond some of our most talented students. 

Finally, I believe what’s needed is more opportunities for students to follow their own talents, interests 
and passions in the selection of courses and opportunities.  More decisions with them, fewer decisions 
about them. One way to keep students focused, engaged, and fully present is to make sure their academic 
path is one in which they see value, and in which they feel valued. 

There’s lots more to discuss here, but as with almost every question on this questionnaire – not enough 
time and space in this format to address all of the ongoing issues and priorities of MCSP. 

 



 
State and explain your position, support or opposition, to local efforts to create and 
support community schools in areas of concentrated poverty? 

I support the initiative to transform schools serving significant numbers of students living in poverty 
using the community schools model.  The data is clear: when schools are holistic learning environments – 
with connections both inside and outside the school to community and other partners that provide 
essential services to students and families, including economic opportunities, student outcomes are better 
and families are stronger. The approach – which provides essential wellness and social services in and 
through the school – also aims to create robust partnerships with an array of community groups and 
organizations that support families. Working to ensure that ALL of our students’ needs are met – housing, 
food security, out-of-school time activities, family engagement, etc. - reduces school absences, enhances 
academic achievement, and has lasting positive impacts on students and families. 

I am very supportive of the Blueprint for Education’s Concentration of Poverty school grants program, 
which should allow MCPS to implement the Community Schools model in eight schools next year. I look 
forward to MCPS launching the first Community School pilot.  Of concern in MCPS – our overall 
FARMs rate is 37.3%, yet we have schools with FARMs rates less than 1%, and schools with FARMs 
rates approaching 90%. The Concentration of Poverty grant funds will first be used in MCPS to establish 
the Community School model in schools with the highest FARMs rates – naturally – and then implement 
the Community School model gradually to eventually include any school with a FARMs rate of 50% or 
higher. What we need to be particularly mindful of, as we look at system-wide solutions to concentrations 
of poverty and a lack of diversity in our schools, and non-CIP solutions to deal with capacity challenges – 
is planning thoughtfully and comprehensively. If we plan comprehensively and work with the County to 
reduce de facto segregation in our neighborhoods, we may be able to dramatically reduce the number of 
schools with FARMs rates so far above our system average. The question then becomes whether the 
Community School model is of value to most schools, regardless of poverty, or is it best practices to just 
implement the model in the (hopefully, eventually) few schools with 50% or greater FARMs. 

What are your views on the right balance between gifted and talented, magnet, or signature 
programs and the provision of rigorous instruction for all students? 

Students are where they are – socially, emotionally, academically. Programs that seek to meet students 
where they are and do not pigeonhole them into an academic “track” are incredibly important.  MCPS 
traditionally struggles to be nimble in recognizing the unique nature of students, their adaptability, 
differing learning styles, and at times unpredictable pace of academic progress.  We also struggle to allow 
students a meaningful voice in their academic trajectory – we too often tell them what courses to take, 
instead of asking them how to strike the right balance for them. 

Before I became a teacher, I served as the parent representative on the ILT at SSIMS for 3 years. That 
amazing opportunity taught me a LOT about our school system, and the strategies we use to improve our 
schools and support our students. GT and magnet programs are great for students who are ready for them. 
Signature programs like language immersion, VAPA at Einstein, and the Global Ecology magnet are also 
amazing opportunities, but they aren’t equitably available to all students who would thrive in them. 



 
Saying we provide rigorous instruction for ALL sounds good in theory, but you can’t make that promise 
without realistically assessing what’s required to do it….like class size caps, high quality professional 
development for teachers, and intelligently grouping students to match strengths and challenges. Because 
what’s rigorous and challenging for one student is too much or too little for others. A teacher friend once 
told me we have to aim our instruction at a place that provides students enough challenge to grow, but not 
so much that they feel overwhelmed or inadequate. Students on both ends of the scale – those 
inadequately challenged and those drowning – may well start to check out. But meeting every student 
where they are academically in a classroom full of learners with different learning styles and different 
levels of preparation and content mastery is incredibly challenging. 

Finding the right balance is hard. Expanding program choice far more equitably throughout the county – 
so that every student truly has the opportunity to participate in any program that sparks them – their 
intellect, their creativity, their curiosity, their interests – is essential. Increasing the number of seats in 
signature programs like language immersion, especially as we work to prepare students for the 21st 
century reality of a “shrinking” world, where competitiveness often requires fluency in more than one 
language, also needs to be a priority. But at the most basic level – finding evidence-based strategies that 
work in the classroom to help every student succeed to their full potential and ensuring every teacher is 
well versed in those strategies, is key. 

How can MCPS better meet the needs of students who are pursuing a career pathway 
approach and would benefit from an expanded CTE education in the county? Provide 
specifics you would like to happen? 

First of all, as a teacher at Edison, I believe that every student can benefit from a career pathway 
approach, and I am very well aware of the systemwide challenges to serving students well with our 
current model of CTE instruction in which requires students to commit to a year or more of triple period 
instruction at Edison, spending half their school day with us, and half at their home school. Because of the 
triple period format of Edison (which is in part a product of the transportation model and time required to 
get students to/from Edison – a whole other very real challenge) MSDE graduation requirements are also 
road blocks to many students who would otherwise pursue a CTE program. 

At the state level, I would like to see a much more pragmatic assessment of CTE curricula, and how the 
requirements of CTE programs legitimately satisfy the goals of MSDE graduation requirements, but 
currently aren’t allowed to be used to satisfy MSDE graduation requirements --- except as electives. 
There is a solid argument to be made that all of our Academy of Health Professions (AOHP) courses 
should satisfy a science credit. Many of our programs – like architecture – with slight modifications – 
could legitimately satisfy a math credit. Graphic design should be available to satisfy a fine art credit. 
Network Operations and Cybersecurity each should satisfy a tech credit. With its extensive physical 
training component, Law Enforcement and Leadership could satisfy a PE credit, and on and on.  The lack 
of common sense thinking about how CTE programs can satisfy graduation requirements can foreclose 
CTE opportunities for many students, especially those with a passion for courses that are only available as 
electives in MCPS, like the Arts.  



 
Within MCPS, the lack of communication and planning between the 25 comprehensive high schools and 
Edison is incredibly disruptive to instruction, and has real impacts on student progress and achievement. 
When a teacher has a packed curriculum and schedule, deadlines to meet so that students can move on to 
the next level of learning or hands-on professional opportunity, and students are erratically absent without 
prior notice due to home school events and requirements, the pace for all students slows, and valuable 
opportunities are lost. Currently, there is no method or model for the comprehensive high schools to 
routinely and proactively share with Edison events and requirements that will prevent students from 
traveling to Edison from their home high school. Testing dates, school-required events, senior 
requirements – 25 different high schools with 25 different schedules and NO consistent, reliable method 
of sharing that important information with Edison, or each other. 

 It goes back to the question – is MCPS a system or 208 fiefdoms?  I would very much like to see a 
standard systemwide approach to scheduling regular events, common to all comprehensive high schools, 
that disrupt the high school instructional day – like MISA, PSAT and other testing, senior requirements, 
etc. – so that even if you have multiple students in multiple high schools, the testing dates and modified 
schedule days will be the same at all high schools. That way the instructors at Edison, and starting in the 
Fall Seneca Valley, can plan around the home school disruptions, adjust the pace of instruction to 
minimize the impact of days with high absenteeism, and keep on track to achieve program goals and 
requirements. 

In addition to common, system-wide scheduling approaches that make it possible for more students to 
take part in CTE programming in meaningful ways, a common, systemwide approach to sharing 
information about CTE opportunities, and the amazing value they add to a student’s educational journey, 
is also needed.  I talk to high school teachers and counselors all the time who know little to nothing about 
the CTE programs available at Edison and soon Seneca Valley.  Knowledge is greater at schools that have 
some of these CTE programs – like Academy of Health Professions programs available at Sherwood, 
Paint Branch, Kennedy, Watkins Mill and Clarksburg, or Automotive technologies at Damascus, or 
Aviation Management at Magruder– but even in those schools, there is a persistent attitude that says CTE 
programs aren’t for everyone – that if a student is college-bound they shouldn’t waste their time in a CTE 
program – even if a student has strong interest in a CTE opportunity. 

We need to shift that thinking.  How is it NOT valuable to any student, college-bound immediately 
post-high school or not – to graduate from high school with two valid medical licensures (in my course, 
students can obtain Certified Medical Assistant and Certified Nursing Assistant licensures while in high 
school – certifications that would cost them nearly $10,000 to obtain from Montgomery College)? Or a 
cybersecurity or network operations/IT national certification? Or NIOSH and ACE certifications and a 
construction sciences apprenticeship? Or a cosmetology license?  All of those provide not just real-world 
preparation to immediately enter high-demand professions, but they’re also a great way for a student to 
become independent and financially ready for whatever comes next for them – including pursuing a 
college degree. I would very much like to see a program in which recent graduates, who are using the 
career preparation they earned in MCPS to pursue their goals, go on a ‘road show’ to all 40 middle 



 
schools, along with clear materials that show how to create a path through high school that includes a 
CTE program. Show students the art of the possible, and the science of how to make it happen for them.  

As with so many things in MCPS, better communications, accessible to all parents, highlighting the real 
benefits and opportunities of CTE programs for ALL students, would be welcome. Ensuring those 
materials are widely and reliably shared, in many forms, formats, and forums, is also essential. A great 
opportunity isn’t an opportunity at all if a student doesn’t know about it. 

Do you support an employee Paid Family Leave policies like those provided by DCPS for 
their professional, supporting services, and administrative staffs? Please explain your 
position. 

To be honest, I believe Paid Family Leave is a basic benefit that should be available to all employees, 
everywhere. Research shows benefits to morale and productivity and employee loyalty when paid family 
leave policies are implemented, and the business surveys I’ve read show 90+% of businesses reporting 
increases or stability in morale and productivity after paid family leave policies are adopted. Certainly, 
there is no data to show that paid family leave has a negative impact on productivity, morale, or employee 
retention. 

Providing paid family leave is not only compassionate, it’s also common sense. The human resource of 
any business is the largest operating cost of that business, and with over 24,000 employees in MCPS, 
that’s an enormous human resource. Retaining good teachers and staff is extremely important to serving 
our students well – and making it possible for good teachers and staff to stay even when life throws them 
a serious curve is important to that retention. Almost every employee, at some time in their career, will 
experience the type of family need (from the happy- like the birth or adoption of a child, to the difficult – 
like serious illness or injury) that paid family leave is designed to address. It’s a matter of both simple 
human kindness and good business practice to ensure that employees are supported during those times, 
and are able to return to the workforce when their life situation stabilizes. 

It’s also a gender equity issue – we all know that the lack of paid family leave hits women hardest. And 
though we’re working to increase gender diversity in teaching, the profession is still female dominated. 
Paid family leave is a public health issue too– allowing employees the time they or their family members 
need to heal and recover keeps the entire workforce healthier.  Paid family leave is also a strategy to help 
address some aspects of our national mental health and wellness crisis. The availability of paid family 
leave, so an employee can tend to the needs of family without fear of job loss or financial instability, 
plays a role in reducing the mental health effects of stress and anxiety and the negative impacts of each on 
both employees and the workplace.  

There is considerable room for improvement in addressing educator recruitment and 
retention. Across the state, educator salaries have been relatively flat for the last eight 
years. Pension benefits have reduced, while employee contributions have increased. Class 
sizes have increased because of cost-cutting measures due to hiring freezes, lay offs, and 



 
retirements. Additionally, there has been the elimination of support personnel positions. 
How will you address critical concerns with educator recruitment and retention? 

Addressing first things first – educator recruitment.  I am very interested to see MCPS’ new approach to 
partnering with the colleges and universities east of the Mississippi that are educating the next generation 
of teachers - making early contacts with education majors, maintaining the connection as those students 
move through their degree programs, offering mentors and opportunities to get to know MCPS, and 
possibly incentives for committing to teaching in MCPS. The focus of the initiative is strongly on 
relationship-building, all things considered a pretty low-cost approach to reaching a larger pool of rising 
teacher talent and attracting them to MCPS. I would like to see MCPS grow that program, 

I’m also a fan of other creative approaches to recruiting good teachers, like MCPS’ program of supporting 
non-teacher staff who are interested in becoming teachers – I believe we have approximately 100 
employees currently in that pipeline. Encouraging employees who are already knowledgeable about our 
school system, and invested in its success, and helping develop them into teachers makes a lot of sense – 
that opportunity needs to be more widely promoted especially among special education paraeducators. 
The chronic inability to find adequate numbers of special educators is real, and a real concern, this year 
MCPS was in the position of hiring 50 provisionally certified special education teachers because the 
candidate pool wasn’t there to recruit. 

The Dual Enrollment Early College program leading to an Associate of Arts degree in early childhood or 
special education is relatively new, but has potential to both tap the energy of current students who would 
like to teach in our schools and also help fill the unmet need particularly for special education teachers– 
supporting students and giving them an expedited and affordable path to a teaching degree.  It’s too new 
to see what impact that program will have on recruiting teachers to MCPS, but it’s a program to watch. 

Encouraging our best and brightest students to think seriously about becoming teachers and then coming 
back to MCPS is something I’m seeing our school system do in a superficial way – in forums and student 
townhalls, etc. I’d like to see MCPS create a real program and pathway for current students interested in 
teaching but who don’t want to give up their junior and senior years of high school for Early College. 
Connecting with those students, supporting them as they apply to colleges, building and maintaining 
relationships with those students and the colleges they attend, providing summer opportunities and 
apprenticeship programs to allow them to work alongside and be mentored by current teachers who 
attended the same colleges – that could be a relatively easy program to create and grow. 

I do think in part that one way to recruit good teachers is the same way you retain good teachers – by 
having programs and policies in place that support, mentor and value teachers. From competitive salaries 
(the Kirwan report notes that – compared to professions requiring similar training and education, teacher 
salaries are on average 25% less) to strong PLCs to high-quality, meaningful professional development, to 
easy to navigate systems for supporting continued professional growth through educational opportunities 
- it all matters. I think the data nationally is clear and disheartening – a significant number of new teachers 
leave the profession within 5-7 years. One way to reduce that trend is to really, comprehensively support 
new teachers.  Consulting teachers are great – but I had to fight to get one when I was a first- year teacher. 



 
Having a dedicated mentor for every new teacher should be the way we do business. Many teachers and 
staff in my school were very supportive when I was new – but having a dedicated partner/mentor at my 
school, that I could meet with regularly, about anything – would have been incredibly helpful. Having that 
one person by my side – during that first professional week, at those first staff meetings, when those 
reporting and other requirements started to come my way, would have made a big difference. The first 
few years of teaching are hard – we could do more as a system to learn from our newest teachers what – 
specifically – would make their workload lighter and their experience better. 

Teaching is an evolving profession, professional development is critical, but a teacher should never feel 
like professional development was a waste of time because they received nothing of value in exchange for 
the time spent. My own experience as a teacher in MCPS has been a mixed bag when it comes to 
professional development opportunities. I’ve happily signed up for courses that sounded topical and 
relevant and like they would give me information and skills I wanted to become a better teacher – and 
been disappointed in the end. MCPS should never waste a teacher’s PD time, which requires MCPS to 
take the time necessary to ensure PD opportunities are high quality.  Similarly, if you make me go to a 
meeting or a training, make that a valuable use of my time, too. I should leave every meeting with 
something useful – having learned something I needed to know, or something that will enhance my 
instruction or classroom management, or taught me something I was interested in learning. This also 
applies to non-instructional work requirements.  If you make a teacher fill out reports and paperwork, 
collect data, create SLOs, perform ‘other duties as assigned’ – there needs to be a clear benefit to the 
students and the teacher. The data and reports should help me improve the quality of my teaching, 
understand my students learning styles, or tailor instruction to the needs of my students. The SLOs should 
be meaningful to my work and what my students need to learn, not boxes to be checked for 
administration. In talking to my teacher colleagues – nothing is more frustrating than being pulled away 
from instructional or planning time for something that didn’t feel meaningful, or being required to spend 
planning time on busywork that doesn’t enhance instruction and student outcomes. 

Another essential for teacher retention is more esoteric. A positive school climate with a culture of 
transparency and communication, and leadership that fosters a true team spirit in which everyone in the 
school feels supported, appreciated and heard – is immeasurably important, as is a school culture in which 
holding one another mutually accountable is the norm, because we are all in it together. 

The Maryland Legislature will be working on The Blueprint For Maryland’s future 
legislation to address the underfunding of our schools. Please provide your general and 
specific thoughts on how the county can address the unmet needs facing our schools. Detail 
how you would prioritize aid for education in your budget deliberations. 

I am a strong supporter of the Blueprint For Maryland’s future, and the entire set of 
recommendations that have come out of the three years of intensive work of the Commission on 
Innovation and Excellence in Education. As an evidence-based roadmap for transforming 
Maryland’s schools into globally competitive superstars, the Kirwan Commission’s work is a 



 
huge gift to Maryland, and we now have a once in a generation opportunity to transform our 
schools for the next generations of students. 

The only way Montgomery County can address the unmet needs of our school system is to focus 
intentionally on evidence-based best practices that work, stop spending money on things that 
don’t, and commit to truly prioritizing or schools by ensuring adequate funding streams that are 
reliable for the long term. 

Specifically, we must focus on making every school a really good school – no more ‘your 
school’, ‘my school’, ‘that one’s good, that one’s bad’. Students and parents need to have 
confidence that they could attend any school anywhere in the county and receive a good, 
meaningful education. We must also equitably scale up great opportunities throughout the county 
– like VAPA, CAP, global ecology, language immersion – so that every student can access those 
programs if they want to.  

We must focus on early childhood education – the more prepared children are before they reach 
kindergarten, the less likely they are to fall behind academically as they move through their K-12 
path. And fewer students needing supports to achieve grade level mastery means more resources 
to direct toward enrichment and new and innovative programs. 

We need to fully incorporate trauma-informed practices in all schools, and empower teachers and 
staff with the training and professional development they need to do that. We need to attend to 
the mental wellness needs of our students and staff, and work with our county partners to insure 
anyone needing mental wellness supports and services can get them. 

We need adequate numbers of trained ESOL and Special Education teachers to support all 
students. 

We need comprehensive and consistent programs and practices for supporting our undocumented 
and newly arrived students. 

As we raise the standards for teaching, we have to commit to raising the salary and status of 
teachers. 

This is the tip of the iceberg. 

My priorities for budget deliberations. Trauma-informed practices, because the prevalence of 
Adverse Childhood Events is a national public health crisis. Not only is this generation of 
students facing more traumatic events than those before them – for many reasons – but many of 
those in our workforce suffer the effects of traumatic events as well. Knowing how to create a 
safe and welcoming environment, and intervene calmly when a student or staff member is 
triggered by something during their school day, is incredibly important to ensuring that every 
day every student is able to fully participate in instruction, and every teacher and staff member is 
ready to participate fully in the life of the school. 



 
 

High quality professional development for teachers and staff – from learning the nuances of new 
curriculum, to taking part in applied research to improve materials and instruction, to learning 
classroom practices for implementing mindfulness and mental wellness practices daily and on 
and on. Teachers need to feel well-prepared to meet the demands of the profession. 

Open data – so that we can make better decisions about everything. 

What is your view of MCEA’s role in education reform within MCPS?  

As the second largest stakeholder group in MCPS – the students FAR outnumber us – teachers know 
things about our schools that nobody else does, and what we see in the classroom and inside the halls and 
walls of our schools is absolutely invaluable to any decision-making for or about our students, staff and 
schools. 

I think it’s the duty of teachers to share what we know about the content we teach and the students we 
serve and the buildings we inhabit and the communities that surround them– what works, what doesn’t, 
what would work if only…. to inform policy and reform in our school system specifically, but also in the 
world of education more generally. MCPS is the nation’s 13th largest school system – sharing what we 
know has value to many systems outside our own. And, more personally, I think it’s vitally important that 
individuals feel empowered to speak to the issues they care about.  

More directly, I know from my 7 years as an executive officer of MCCPTA, MCEA is MCPS’ conduit for 
distilling and hearing the voice of teachers – just as MCPS looks to MCCPTA to serve as a surrogate for 
parent voice systemwide (important partners like NAACP Parents Council and Identity also raise the 
voices of coalitions of parents), MCAAP to represent administrators, SEIU to voice the perspective of 
other important staff, and MCR to speak for students.  Having ALL of those voices at the table, to share 
the knowledge and experience unique to each, is mission critical. 

As a potential Board member, what do you believe needs to be done to increase public 
support – and County Council support – for our schools? Furthermore, what do you see as 
your role in accomplishing this goal?  

Writ large, I think Montgomery County needs to live up to it’s progressive bona fides with a clear 
message that everyone, no matter where you live, how old you are, whether you have kids in MCPS or 
not, everyone benefits from a strong public school system. And that’s not just words, there is a sound 
base of evidence demonstrating that it is far more cost effective to fund excellent schools than to pay the 
social and economic costs of underfunded, lower quality schools. 

Strong schools attract businesses and investment. Strong schools attract new residents and developers. 
Strong schools produce the NextGen workforce. Well-prepared graduates fill in-demand jobs, earn a 
living wage, and become engaged and active county residents. They are less likely to require public 
assistance, commit crimes, and more likely to have stable families. As the Kirwan Commission’s full  



 
 

report persuasively shows, Montgomery County (and Maryland) will more than recoup our investment in 
strong schools by the long term reduction in health care costs, long term social stability, the reduction in 
demands on social services and the long term increase in the tax base that comes from a well-trained, 
well-educated and innovative workforce that chooses to remain in Montgomery County – in part because 
of quality public schools. 

Sharing that message throughout the county, along with the evidence that supports it, can certainly 
increase public support for schools.  As the keepers of the public purse, that same rationale should be 
persuasive to the County Council – cost effective ways of creating happy residents – win/win. 

I believe the role of the Board of Education in increasing public and Council support for our schools is to 
clearly and succinctly share the sound research and economic evidence that shows the enormous, cost 
effective benefits of strong schools. The Board should be unafraid to look outside our school system to 
benchmark MCPS against highly effective, high performing school systems with similar challenges. The 
Board needs to commit to being a data-driven, evidence- based system that has no interest in spending 
money on programs, policies and interventions that don’t work, or that don’t work HERE.  The Board 
needs to be unafraid to transparently share data – the good, the bad, the indifferent – for the simple reason 
that if we won’t take a close, careful and open look at where we are, we have no hope of making the best 
decisions to get where we need to be. And the Board needs to work constructively with stakeholders and 
county partners – and view the collective wisdom of those groups as something of real, true value to the 
Board in all of its deliberations and decision-making. 

Do you support or oppose public charter schools? If you are in support, under what 
parameters should they operate? 

Generally I oppose spending public money on any school that isn’t a true public school, and even though 
most states that permit public charter schools claim that the public charter schools must adhere to all or 
most of the same reporting, admission and other legal obligations as true public schools, my reading 
hasn’t yielded many reports of  successful “public” charter schools that do in fact educate student 
populations that mirror the demographics of the public schools in the jurisdiction in which they operate. 
Education Weekly published a piece in 2018 that looked at how responsive public charter schools were to 
inquiries from parents of special needs students.  Using a ‘secret shopper’ methodology, the project 
reported that in general charter schools were between 5-10% less likely to respond to inquiries from 
parents whose children had significant special needs than they were to other inquiries. 

There are also significant concerns about the number of public (and private) charter schools that fail, the 
fact that teacher training and accreditation requirements are not the same – many jurisdictions don’t 
require charter school teachers to have teaching credentials, and a lack of oversight regarding curriculum. 
And although almost every state requires charter schools to adhere to all state and federal civil rights 
legislation, anecdotal reports of discrimination – particularly based on religion and gender-identity – are 
troubling. 



 
 

 

Unless and until all of those concerns were demonstratively and substantively addressed, I can’t see 
supporting public charter schools. 

What ideas, providing detail, do you have to address the increasing time and workload 
demands on teachers?  

There are many things to address, but in the interests of time and space I’ll confine myself to the 
pragmatic. As a teacher myself, I find incredible value in working together with my teaching team and my 
PLC.  It saves me time, helps me stay on top of school minutia, helps me efficiently problem solve, 
provides me fresh, new ideas to improve my teaching - collectively we are able to support one another in 
myriad ways. When a teaching team has good synergy – and particularly a good Resource Teacher – that 
team time helps minimize the impacts of time and workload demands. 

I believe that same team approach – working and problem-solving together – needs to be formalized 
throughout the system to address some of the major issues contributing to the increased time and 
workload demands on teachers: 

Supporting students who learn differently – with increasing numbers of students with special education 
needs – IEPs and 504 plans – teachers need time to plan with their special education team and 
paraeducators to create a schedule of reliable supports for each class period. That team needs to meet 
regularly (but not robotically – never meet just to meet) and share data and information continuously – so 
that they are collectively, and in an ongoing way, evaluating how their plans are working, and adjusting 
nimbly to evolving student and classroom needs. 

Supporting English Language Learners – just as above - as more students with limited English 
proficiency are entering general classrooms, and in a fairly short space of time expected to perform at the 
same level as their primary English speaking peers, classroom teachers, ESOL teachers and paraeducators 
need time to work together and strategically assess the needs of their ESOL students, keep up with their 
emerging and evolving ELL needs and language mastery, and identifying effective methods of supporting 
those students in the classroom. 

In both situations, staff need the autonomy to share and implement best practices developed as the school 
year progresses. There also must be a real, and responsive, means of engaging administration. When 
teachers and staff know that current strategies aren’t working, or perhaps newly developed strategies are 
working really well and should be scaled up and shared quickly – administration needs to value that input 
and prioritize supporting teachers and staff in adapting teaching strategies and other classroom structures 
to ensure ALL students are learning, and the pace of learning is appropriate.  Cookie cutter approaches to 
teaching and student supports just don’t work, and when administration tells you to keep checking the 
boxes when you know those boxes just aren’t useful – that needlessly increases teacher time and 
workload demands. 



 
Family engagement language supports – MCPS needs to look strategically at school-to-school 
demographics, and pragmatically staff schools with bilingual staff in proportion to the non-primary 
English speaking families that are part of that school community. Each school also needs a realistic plan 
(tailored to its specific school population) for deploying bilingual staff to support teachers who need them 
to help communicate with families – particularly when a phone call or parent meeting is required. It 
shouldn’t be (as it so often is) a scramble to find someone to translate when a parent needs to be contacted 
quickly. Similarly, teachers in schools with high numbers of English language learners need the 
opportunity to develop fluency in using available translation tools, so that when a teacher needs to use 
those tools they don’t loose valuable time. Family engagement is key to student achievement, and 
teachers need to be able to effectively communicate with families even when, or maybe particularly when, 
the teacher and family members aren’t all comfortably fluent a common language. 

Teachers and teaching teams also need flexibility to meet when they need to meet, and NOT meet when 
they don’t. Administration needs to be scrupulously vigilant about scheduling staff and other mandatory 
teacher meetings and do so only when they are truly needed and valuable to staff. Again – rigid 
requirements for meetings of any kind without regard to their value to staff aren’t useful, and are 
damaging to morale.  

Share your perspective of how you view your role working with MCEA to understand and 
potentially advocate on behalf of our priorities? 

As a longtime advocate for students and schools, I know that building positive relationships is 
key to effective advocacy.  I also know that being a thoughtful, constructive, reliable partner is 
the way to build trust and get things done. 

As a Board member, I would take very seriously the job of working with all stakeholder groups – 
including MCEA - to understand their priorities, and learn from them. I have a deep appreciation, 
founded on years of working on all manner of public education issues all across Montgomery 
County, for the unique perspective and wisdom each stakeholder group can bring to the table, 
and how the knowledge and experience of each positively informs the work of MCPS. 

Teachers are uniquely capable of providing essential insights into how well MCPS is doing to 
educate our students and build a strong teacher workforce. I would expect to engage with MCEA 
on all manner of issues impacting our teachers, students and schools. I would also expect that we 
would find common ground – especially around commonsense proposals to empower teachers 
and staff to address classroom challenges fluidly throughout the school year, instead of adhering 
to rigid guidelines about things like staffing ratios, paraeducator time, assessments etc. AND 
strategic ways to recruit and retain quality teachers, and improve the work/life balance of 
teachers and staff.  

I would also expect as a member of the Board of Education to hear, and be responsive to, MCEA 
issues and priorities and be held accountable for being accessible and thoughtful in building that 
relationship. However, as with any individual or group, I would expect that MCEA wouldn’t 



 
always agree with me, and it’s simply a reality that there’s no way to make everyone happy.  The 
essential thing, in my view, is transparency, clarity, and making sure all viewpoints are 
respectfully heard. 

As a Board member, would you support and advocate for lower class sizes? Do you believe 
that the Board’s class size guidelines should be required, or merely advisory?  Please 
explain your response. 

Except when the issue is health and safety or civil rights, I’m leery of drawing lines in the sand and 
mandating a single response at all times and in all circumstances. Having been an MCPS parent for 12 
years, an active advocate in the system for 10, and a teacher for 4, I know that staffing 208 schools is an 
enormous job. And – in a system as large as ours, with student mobility rates as high as they are in many 
of our schools, adhering to class size limits is a challenge. And staffing on the fly – when April’s 
enrollment projections and August’s enrollment just do NOT match—is hard. 

That said, I believe that across the board MCPS needs reasonable class size limits, particularly in the early 
grades and in classrooms where students with specific learning needs are tackling challenging content – 
like upper level math and courses with intensive writing requirements. We also need to be particularly 
careful to keep class sizes small for teachers working with our students with the most intensive needs – 
like METS, the Autism Resource Services program, and the emotional disabilities program among others. 

However – MCPS needs to build best practices on a strong evidence base. I’m intrigued by the findings of 
the Kirwan Commission, and the recommendation that overall teacher classroom time should be reduced 
to 60% of the teaching day, so the rest of the time can be devoted to teamwork where teachers share data, 
mentor new or struggling teachers, collaborate on creating engaging lesson plans, generate teacher-driven 
improvements in instruction through applied research on instructional effectiveness, identify and work 
with struggling students to help them catch up etc.  Kirwan’s companion finding is that the instructional 
improvements and improved student performance resulting from work done by these teacher teams 
outside the classroom should allow for class sizes to increase.  

What I haven’t seen yet is information about how this ‘decreased teacher time in the classroom/increased 
class size’ model impacts instruction of groups of learners with specialized needs – like ARS, METS, 
ESOL etc. 

The finding that it is possible to enhance instructional effectiveness so much that class sizes can go up 
raises some eyebrows, but we have to keep an open mind in the years ahead as we seek to transform 
Maryland’s schools by incorporating international best practices, and quite possibly identifying – through 
applied research – new best practice standards that work here. 

 

 

 



 
 

What three things would you like to accomplish in the next four years if elected to the 
Board? 

There are many things I would like the Board to accomplish in the next four years, and choosing three is 
hard. Based on my work county-wide engaging parents and staff, and experiences during the time 
MCCPTA has prioritized partnering with students, here’s my first cut. 

1. Developing meaningful processes that bring the voice of students to the table for every MCPS 
decision. Not just testimony at a hearing or a board meeting, but truly operationalized throughout the 
offices, departments and divisions of MCPS. Students are the #1 customers of our school system. They 
know things about our schools that no one else does, they know things about their peers that no one else 
does, their daily experience in our schools must inform MCPS decision-making. The wisdom of students, 
and their ability to strategically solve problems faced by students in the 21st century, is a huge and 
valuable resource that should be tapped.  

But – the student voice is often overlooked, and never routinely and substantively included in 
deliberations and decision-making. MCPS, through its ongoing work to increase community engagement, 
operationalizes the inclusion of communities in policy-making and important decisions. It reaches out 
through PTAs and community groups and homeowners associations and the like to engage on policy and 
capacity issues. MCPS has a long history of collaborating with representative organizations – like 
MCCPTA, NAACP Parents Council, Identity, MCEA, SEIU, and MCAAP – around the operating 
budget. But there’s no history of reaching out to students or student organizations in the same way. That 
should change. 

2. Open Data – In MCCPTA, we’ve been urging MCPS to move to true Open Data for years.  The 
common refrain – we’re legally prohibited from sharing some of the data stakeholders want to see – is 
untrue. Many comparable school systems openly share data – performance data, climate data, utilization 
data, spending guidelines, etc. – without triggering any of the legal and privacy concerns cited by MCPS. 
Building trust requires transparency.  The data should be available in a format that allows easy 
comparisons and projections, and should also permit the creation of tables and charts that people can 
download. Transparency requires data sharing – the good, the bad, the indifferent – so that all of us see 
and know the same things at the same time, and can bring our collective expertise to the problem-solving 
process. 

3. Consistency Czar(ina) – I would like to see MCPS dedicate a person/office to surveying our schools 
for consistency in programming, communication, implementation and the like, and deriving a list – at 
each level (ES, MS, HS) – of what each school should have, no matter where it is. Programs, 
communications, expectations, and courses that should be common to all. Then, a comprehensive and 
user-friendly database that specifies the common, required programming and clearly identifies the 
school-to-school differences-– these programs are here, these courses offered there, this extra staff at the 
other place etc.  



 
 
 

Two immediate benefits. To MCPS - the system would have a current and accurate source to know 
exactly which courses and programs are being offered and implemented where, and can work to make 
programs, courses and opportunities equitably available across the system, using proximity modeling, 
transit resources and the like. MCPS would also have a clear means of holding itself accountable to 
offering the same basic level of courses, including accelerated and enriched opportunities, in all schools. 
Benefits to students and families – an easy way to identify courses, opportunities and programs of interest 
and access them, plus a clear list of expectations for them to take forward to any school they attend. A 
benefit common to all is a means of assessing and quantifying demand and interest – to make course and 
program offerings as responsive to student interest and demand as MCPS says it is. 

State your view of the contract between the Board of Education and MCEA. What changes, 
if any, would you seek? 

That’s a difficult question. Contracts are currently being negotiated, what we’re hearing is that there are 
MANY issues on the table, significant changes are hoped for, and it’s nearly certain that the contract 
going into effect for FY21 will have some significant differences from that currently in effect. 

I would hope to see the next contract contain paid family leave, and a reasonable salary bump for 
teachers. I would hope that creative minds are coming up with ways to build intentional and focused 
teacher team planning/collaboration time into the work day (much like that recommended in the Kirwan 
Commission report), while reducing demands on teacher time that detract from our ability to serve 
students well.  

With regard to salary increases – given the increasing size of the MCPS workforce there will be 
significant work to do around revenue streams, and for that we need more people talking TO each other, 
and fewer people talking AT each other. 

What do you see is the relationship of the BOE with the Superintendent? 

Getting down to the nitty-gritty, the Board sets policy, the Superintendent administers policy. 
Ideally, the Board and the Superintendent have a sound relationship built on mutual trust and 
respect and  a shared vision and commitment to serving ALL students. The relationship must be 
of a type that permits the open sharing of ideas and frank and candid debate, as both are 
essential to good decision-making. Decisions don’t have to be unanimous, but they must be 
solidly grounded in data and evidence-based best practices.  Finally, disagreements must be 
accepted, expected, and utterly civil. 

How will you get your information regarding what is happening within MCPS? 

As a member of the Board I would expect to receive regular data and information from the 
various offices, departments and divisions of MCPS as that information is relevant to the  



 
 

decisions and deliberations of the Board. I would also continue to stay informed about our school 
system in the way that I do now – talking to people (students, teachers, staff, community 
members), reading MCPS communications and alerts (QuickNotes, MCPS Minutes etc.), staying 
in touch with MCCPTA and school communities, reading the information and materials shared 
by various stakeholder groups, attending events, etc. I would also expect to do a lot of listening 
and learning. 

As a member of the Board of Education, would you support honoring contracts, especially 
in tight fiscal times? Please explain your position. 

I do believe contracts should be honored, even in tight fiscal times. The caveat I would offer is 
that the safety and welfare of students must come first when you’re a public school system, so if 
there was ever a trade-off between honoring contracts and keeping students safe – I would tend 
to the students. 

Why are you running for this position? What personal attributes, characteristics, and 
experiences make you the right candidate for this position? 

I am running for the Board of Education because I believe in the power of education, and am a huge 
believer in Montgomery County Public Schools and every one of our 166,000+ students. My decade of 
advocating with and for students and communities through MCCPTA has given me wide, deep 
knowledge of our school system, and the county and other partners that work with us to serve our 
students, staff, schools, and communities. Not for nothing, but spending thousands of hours as a volunteer 
going to meetings and forums and workshops and task force meetings and advisory panels on an endless 
array of issues and topics you learn a LOT.  

I’ve built positive relationships with people throughout our County and MCPS by being a thoughtful, 
constructive, collaborative and reliable partner willing to work hard and drill down to understand complex 
issues. I’ve taken over the leadership of a large organization in a time of crisis, and with a solid leadership 
team both cleaned up the mess and kept the organization moving forward and getting good work done. I 
am very fluent with the legislative and decision-making processes of the Board, Council and General 
Assembly. Each area of my educational preparation and professional work – nursing, law, public health, 
legislative services, teaching – provides me a set of skills that I can bring to bear to be a thoughtful, 
responsive, knowledgeable and data-driven member of the Board of Education from day one. 

I believe strongly that MCPS must strive to serve ALL students well, and that a student’s zip code 
shouldn’t determine their opportunities. I believe that as a school system with equity as a core value, we 
have a lot of work to do to create an equitable school system. I believe that all students thrive in truly 
diverse schools – understanding and celebrating diversity is essential to being ready for the 21st century 
world. I believe that MCPS needs to stop being merely a diverse school system, but instead needs to work 
thoughtfully and intentionally towards becoming a system of diverse schools. I believe we need to look at 
everything we do as a system through an equity lens, and be unafraid to benchmark ourselves against 



 
high-performing systems to learn how we can improve. I believe we must incorporate the wisdom of all 
those served by our schools – students, families, teachers, staff, - into our deliberations and decisions. 

Mostly though, I want to serve on the Board of Education in order to devote my full-time energy to 
ensuring that every day, in every school, every student feels safe, valued and welcome being exactly who 
they are. 

Please share an overview of your campaign, including your key endorsements, fundraising, 
campaign plan, and why you believe you will be a competitive candidate? 

I have a grass-roots campaign powered by a diverse group of talented friends, fellow education 
advocates and students. Collectively we have a county-wide network of colleagues and friends 
all committed to equity and excellence in MCPS 

We are leveraging our extensive network to identify supporters willing to donate, volunteer, and 
spread the word. Several members of the team have professional development and fundraising 
experience, and are sharing that expertise with the team. We know it’s a short, tight race with 
early voting starting on April 16, but we’re ready to go.  

Key endorsements as of January 27: 

County Executive Marc Elrich 
At-large County Councilmember Evan Glass 
Former Board of Education candidate Lynn Amano 
Former Board of Education candidate Julie Reiley 

 
 


